Introduction
Our lives represent the interplay of themes that come out into the open in certain situations and then, like a spent melody, retreat into the background as other figures achieve prominence. In each reappearance, a theme has a new configuration, a new flavour, a new way of functioning. It may find direct expression in conscious seeking; it may be projected as if it belonged to someone else; it may provide an undercurrent of almost-felt meaning; it may suddenly unleash a new insight or discovery. 1 Teachers at all levels are being encouraged to broaden their approaches to instruction and thereby respond more effectively to individual learning styles and to students with diverse cultural backgrounds. Most recently, the Commission of Inquiry on Canadian Universities recommended that university teachers develop a more student-centred approach by adopting modern teaching methods. 2 Similarly, elementary and secondary educators have been encouraged to utilize a variety of individualized and small group approaches to respond more effectively to students' needs. 3 In school and university music programs, large group instruction predominates in both the lecture hall and rehearsal room. 4 In these settings, eighty-eight percent of the music teacher behaviours are teacher-directed rather than student-94 CUMRIRMUC centred, 5 and students rarely influence instructional decisions, 6 express personal creativity, 7 or receive individual attention. 8 Large group instruction emphasizes shared goals, values and rules. In contrast, small group strategies, such as group investigation, are characterized by intimacy, informality, emotional exchange and interpersonal relationships, and they set the stage for more complex and higher levels of learning. 9 At the same time, such approaches provide students with the opportunity to work out solutions or investigate problems in their own way, and at their own pace, without direct teacher control. 10 Consequently, small group strategies offer a viable alternative to the whole class method, as the basis for a student-centred approach to instruction.
11

Background
Society is composed of a variety of groups, each containing a network of individual expectations. Because groups are formed to meet these expectations, the psychic structure of a group is oriented to the personal psychic needs of individuals. They deal with their anxieties, doubts and private desires through interaction within the group. The way one acts to realize these needs may conflict with the efforts of others. As a consequence, interdependence requires some form of agreement on a code of social conduct. When conflicts arise, a shared opinion then emerges in the group about what sorts of behaviour will be sanctioned, and what sorts will be punished. Rules are elaborated, rationalized, explained, communicated, and interpreted within a large corpus of ideas, 13 (1993) 95 purposes, aesthetic sensitivities, ideals, material resources, organizational assumptions, and plans.
Working within these 'rules' and stimulated by the need for rules, the culture develops. The individual studies his reactions to the rules and reinterprets them to discover their meaning for the way of life he seeks. Through this quest, he changes his own way of life, and this in turn influences the way of life of others. But as the way of life changes, the rules must be revised, and new controls and agreements have to be hammered out and incorporated in the social order.
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The classroom has a social order and culture analogous to the larger society. Within each class there exists an interplay of interpretations, which often emerges as a conflict between personal needs and the social purpose of the group. These conflicts must be resolved if the students are to learn effectively. The process of group inquiry offers the potential for alleviating conflict and facilitating cooperation. The small investigative group can be an arena for expressing personal concerns and solving problems in a unique kind of way. By representing learning as a "puzzlement," the individual becomes involved because of the conflict between psychic needs and the group's social or task requirements.
He is driven by a very profound and very pervasive psychic need for the kind of classroom in which he can survive as a person and find a place for himself in the organization... Algebra may mean less than nothing to him, but selfesteem, freedom of sorts, feelings of growing, adequacy and stimulation that provoke him into rewarding activity are important.
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The "group investigation" strategy developed by Herbert Thelen 14 and expanded by others, 15 organizes students to undertake planned experiences, to reflect on these experiences, and to extend their meaning and usefulness through knowledge obtained from the experiences of other people. The culture of a group is emergent, and it develops as students undertake varied activities. The source of motivation is intrinsic: an activity is the very real stake that the students have in the standards and expectations that become established within the group culture. Through the process of moving closer to such a culture over a period of time, they come to learn what the discipline of the subject means.
Review of the Literature
The notion of small group instruction as an effective teaching method is based on the theory of cooperation, 16 which was developed as an alternate to structuring the classroom on a competitive basis. This theory defines a cooperative social situation as one in which the goals of the separate individuals are so linked together that there is a positive correlation between their goal attainments. Further, the individual's rewards are directly proportional to the quality of the group work.
1? The psychological consequences of small group learning include: i) substitutability (i.e., actions become interchangeable by group members); ii) positive cathexis (i.e., if one's actions assist the group achieve its goals, the individual will be favourably evaluated); and iii) inducibility (i.e., if one's attempts to move a group towards its goal, others will be receptive to engage in behaviours that will facilitate this action). 18 Cooperation, however, is not a panacea for competition, as it has its own problems. 19 How can a teacher prevent one or two of the students from doing all the work? How can one ensure that students are motivated to help each other and do not put down their lower-performing peers? How can individual differences be negotiated among group members? Research suggests that these problems can be overcome to some extent by: i) providing reinforcers to group members based on their individual performance;
20 ii) sharing resources; 21 and iii) select- ing small group strategies, such as group investigation, which intrinsically foster greater interracial cooperation and acceptance. 22 Group investigation is not merely concerned with stating facts and principles, but has been shown to be effective for developing higher-order thinking processes. 23 This is achieved by evaluating competing principles and theories, and developing a group consensus on explanations. Thelen does not believe that this will occur in a polite and comfortable classroom environment. He views the classroom as a dynamic rather static environment, and one that capitalizes on the differences in the ways that students act and interpret the role of investigator. Indeed, research indicates that a consensus reached by working through a conflict situation improves the quality of the solution. 24 This kind of teaching starts with a problem which the students can react to, and discover basic conflicts among their attitudes, ideas and modes of perception. The problem is analyzed, the work is divided among group members, data is gathered and organized, results are evaluated, and findings reported. Working in small investigative groups fosters a higher level of achievement than individualistic methods, increases cross-ethnic friendships, improves students' self-esteem, and creates positive attitudes toward other students and the schools. 25 Moreover, the kind of experiential learning the students receive affects them in three ways: i) cognitive structures are altered; ii) attitudes are modified; and iii) behaviourial skills are expanded. 26 Several small group teaching strategies have been developed and extensively researched. These include such strategies as group investigation, 27 role-playing, 28 39 In the literature there is no indication of a direct application of group investigation in music instruction. Writers on music education have suggested that music teachers should consider using small group approaches, 40 and that such approaches could prove beneficial for improving confidence 41 and increasing achievement levels. 42 Jay Zorn, a researcher in music education, has demonstrated that chamber music instruction does appear to be an effective medium for fostering favourable attitudes toward music and for increasing the level of music participation.
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Group Investigation in Music Instruction
When I was a major department head with a large urban school board, I became increasingly frustrated with the heavy burden of teaching, administrative duties, and directing a variety of performing ensembles. At the suggestion of my principal, who was a former physical education department head, I decided to implement small group instruction with the program and try functioning in the role of a coach. After reviewing a wide variety of strategies, group investigation was selected as the approach appeared to be applicable for both academic content and skill acquisition. The earlier approach developed by Herbert Thelen 44 was utilized as the expanded model by Sharan and Sharan 45 was deemed to be the most complex of the small group strategies.
46 Over a period of one school year, group investigation lessons were implemented in a secondary school with two grade nine band classes and one grade twelve music class on a pilot basis. Subsequently, the strategy was implemented at a university with a first-year wind performance class (B.A.) and an instrumental music course in teacher education (B.Ed.). In both school and university settings, field notes were maintained detailing the students' behaviours, interviews conducted with the group leaders, and a questionnaire completed by all participants. Based on these formative trials, I found that, in general, the students enjoyed small group work and they were more favourably disposed to continue in the program (which was reflected in the higher level of enrolments in subsequent years). However, I also found that music students were unfamiliar with operating in small group settings, and they needed some form of direction. For this reason, the "investigative process" was developed and refined during the trial period to provide a guided framework for the students to follow (see table 1). With this process, group investigation can be utilized for a variety of performing, creating and listening activities. For example, music students can work in small groups to investigate: i) the appropriate performance practices of a Baroque selection (performing); ii) the suitable sound-effects on a synthesizer for a thirty-second commercial (creating); or iii) the varied interpretations of a symphonic work in different recordings (listening).
A Pedagogical Scenario for the Music Classroom
In planning for group investigation, the teacher selects a musical topic that offers the possibility for inquiry and the exchange of ideas. For example, a question designed to develop an understanding of musical style, such as "What are the characteristics of impressionism?," should first be considered for its investigative potential. The question must elicit an inquiry or pose a problem that can be described and analyzed; information must be available that can be gathered and organized; and a consensus on findings must likely occur.
Although the investigative process (table I) was initially developed to provide a guided framework for students to follow during the investigation, I also found it to be quite useful for determining the suitability of the investigative question. Table 2 outlines how the investigative process may be used in this way. 
Consensus:
Agreement could be reached on how certain textural characteristics are achieved and substantiated; for example, the consistency with which "shimmering harmony" is achieved by tremolo strings, or "exotic" melodies created through the use of pentatonic and chromatic scales During delivery of the investigative lesson, the teacher divides the class into small groups, and he or she provides each group with the question and the investigative process to follow (table 1). The music teacher operates as a coach, monitoring each group's activity and providing guidance where appropriate. The groups are responsible for i) their own operating procedures {i.e., timing and pacing); ii) for identifying how the elements of texture characterize an impressionistic style; and iii) for reaching a consensus and sharing the results with the class. The instructor should not attempt to control a group. When a group becomes directionless or argumentative, he or she should provide prompts and hint at some of the possibilities that the group might consider. Activities cease to be inquiry when the teacher is the sole source of the problem identification and the formulation of plans, or when the end product of inquiry takes precedence over the inquiry process. When the allotted time has passed, each group presents its findings. This involves sharing ideas with the class through a group presentation, defending conclusions before critical peers, and refining conclusions until they receive peer support. The instructor plays a crucial role in the presentation by encouraging the class to devaluate each group's findings, and ii)examine the process that they followed.
Initially, the instructor may need to assist the class since music students have not been involved in the assessment of their work to any great extent. 49 Preparing the class to participate fully may require the development of a framework to assess each group's presentation. For example, a series of questions could be provided, such as "How did you reach those conclusions?"; "What inconsistencies did you uncover?"; and "What are the implications of your findings?". In addition, formal evaluation procedures that emphasize interaction can also be developed with the class. Such procedures as the rating scale and participation chart would be appropriate for assessing both student progress and inter-group cooperation.
